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Abstract 

This study focused on classroom teaching activities, especially how teachers 

implemented the five stages of teaching procedures in 2013 Curriculum, namely: 

Observing, asking, exploring, connecting, and communicating. The problem of this 

research is "How is the implementation of the 2013 curriculum in teaching process of 

English at tenth grade students of SMA Negeri 2 Bengkulu?" This study has two 

significances, namely theoretical and practical significance. Theoretically, the 

findings of this study are expected to enrich findings and theories about the 

implementation of the 2013 curriculum conducted by English teachers. While, 

practically the findings of this study can be useful information for English teachers to 

improve the implementation of the 2013 curriculum in the teaching and learning 

process. This study is classified into a qualitative evaluation method whose findings 

will be described descriptively. The subjects of this study were English teachers who 

taught at tenth grade of SMA Negeri 2 Bengkulu. The researcher used purposive 

random sampling. The data collected by observations made by researcher during 

teaching and learning activities and  from interviews with English teachers. The main 

instrument of this research is the researcher herself and also be supported by English 

teachers as informants.   
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INTRODUCTION 

The curriculum plays an important role in the education system in Indonesia, 

because it is used as a guide for teachers in conducting the teaching and learning 

process. There are various definitions of the curriculum, but the most important is 

providing experience to students so that they can grow optimally (Kwartolo, 

1994). It means that curriculum changes are very beneficial for students, 

especially for the improvement of the education system. A curriculum defines 

what the learner will learn and can possibly guide when the learner learns the 

information from the lesson (Jadhav & Patankar, 2013). It means a curriculum 

guides the teacher to teach in the classroom.  

Starting in the 2013/2014 school year the Government through the 

Ministry of Education and Culture, planed for curriculum changes. Related to the 

education problems found in the implementation of the School Based Curriculum 

(KTSP), the Ministry of Education and Culture developed a new curriculum 
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namely the 2013 Curriculum in July 2013. Changes in curriculum in 2013 were 

made due to challenges both internal and external challenges which refers to eight 

National Education Standards and Indonesia's population growth factors 

(Kemendikbud, 2012). External challenges related to future challenges, 

competencies needed in the future, public perception, knowledge and pedagogical 

development, as well as various negative phenomena that arise due to the lack of 

character possessed by students demand the provision of character education in 

learning. The 2013 curriculum is a curriculum that can educate future 

competency, communication skills, ability to think clearly and critically, ability to 

consider the moral aspects of problems (Kemendikbud, 2013a)  In short, the latest 

curriculum changes in Indonesia aim to meet the demands of education in the 

future and to get students ready to face challenges in the future.  

The 2013 curriculum was highlighted by various parties and was also 

inseparable from the pros and cons of all Indonesian people because it caused 

several problems. Parties who disagreed with curriculum changes considered 

changes too hastily. From the aspect of preparation, the 2013 curriculum requires 

a budget of up to 2, 5 trillion. The optimal lack of socialization to all 

implementers in the field makes the teachers still have a lot of confusion about the 

2013 Curriculum. In the 2013 curriculum, the teacher is the spearhead or plays an 

important role. No matter how good the curriculum is made, if the teacher who 

runs it does not have good skills, then the curriculum will not run well. The 

successful implementation of scientific approach in 2013 curriculum is certainly 

also very dependent on the skills and understanding of teachers in the field 

(Afrianto, 2017). The 2013 curriculum requires teachers to implement integrated, 

thematic learning. Teachers are also required not only to have professional 

competence, but also to have pedagogical, social, and personality competencies. 

Pedagogical competencies can be said as competencies related to curriculum 

development and learning processes in the classroom. In other words, the teacher 

must have the competence to understand the new curriculum to apply it in the 

teaching and learning process in the classroom. But, unfortunately, the teachers 

were only trained a few months to change learning according to the 2013 

Curriculum learning procedures. This training aimed to produce the competent 

teacher in applying the 2013 curriculum when they are teaching (Nasir, 2013). 

This 2013 curriculum has a new teaching approach in the teaching and 

learning process, namely the scientific approach. In this scientific approach 

students are required to develop abilities, knowledge and attitude. This scientific 

approach consists of five stages of teaching procedures that are observing, asking, 

gathering information or experimenting, associating and communicating 

(Kemendikbud, 2013a). 

Many Senior High Schools in Bengkulu have been implemented this 

2013 Curriculum. This can be seen from the infrastructures, facilities and learning 

resources that supported. Since the 2013 Curriculum was planned by Muhammad 

Nuh, as a Minister of Education and Culture at that time, Senior High Schools in 

Bengkulu have been prepared themself to implemented the 2013 curriculum. Like 

participating in training related to the implementation of the 2013 Curriculum 

especially for the preparation of learning administration. On several occasions, the 
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school held a 2013 Curriculum socialization to support implementation in learning 

English.  

But all of them are inseparable from obstacles. Among them are the 

assessment systems that are very complicated because there are too many 

components that must be assessed, the limited handbook for students and teachers, 

so that in carrying out English learning the teacher is still searching the internet. 

The materials of 2013 Curriculum are different from the material  of the 

curriculum applied previously.  

Based on preliminary observations in SMA Negeri 2 Bengkulu, 

researcher found that English teachers who taught in Class X still confused in 

applying 2013 curriculum. One of the reasons why this happens was because the 

limitations of textbooks. Teachers have to search the material from the internet to 

make practice questions or homework and the students habit who are familiar with 

the teaching and learning process in the previous curriculum namely KTSP. At 

KTSP curriculum the teacher is the centre of teaching and learning process. The 

students accepted the teacher explanation only. Based on these observations 

proved that teachers had difficulties  in implemented the 2013 Curriculum.  

The explanation above is also supported by informal interviews 

conducted by researcher in SMA Negeri 2 Bengkulu. In the interview the 

researcher found several problems faced by English teachers related to the 

implementation of this 2013 curriculum. English teachers are still having 

difficulty implementing scientific approaches in the teaching and learning process. 

One of the reasons is because the English teachers were not given adequate and 

regular training regarding the application of the concept of teaching approach in 

the teaching and learning process in the 2013 curriculum. Besides that, the 

teachers also had difficulties in terms of assessment. In the 2013 curriculum, 

teachers must applying qualitative assessment based on student attitudes and 

activities in the class. For example, active students ask answers in the class, in this 

case the teacher needs a complete understanding of the assessment of each student 

related to his attitude, knowledge and abilities as well. So the teacher does not 

only assess students from quantitative numbers but also the teacher must describe 

it qualitatively.  

Based on the explanation above, the researcher was interested in 

conducting a research on 2013 Curriculum Implementation conducted by English 

teachers at Class X of SMAN 2 Bengkulu. Therefore the main objective of this 

research is to find out the implementation of the 2013 Curriculum in teaching 

English at class X of SMAN 2 Bengkulu especially the application of scientific 

approaches in the teaching and learning process in the class.  

 

METHOD  

This research is a descriptive study. The purpose of this study is to obtain 

information about certain phenomena in order to describe the conditions in the 

field. Descriptive research is a means to explore and understand the meaning of 

social problems faced by individuals or groups (Creswell, 2013).  

This research has been conducted in SMA Negeri 2 Bengkulu. The school 

is located on Jalan Mahoni No. 14 Kota Bengkulu. SMA Negeri 2 Bengkulu was 
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established in 1977. This school is one of the favorite schools in Bengkulu. While 

the time for conducting this study was 2017/2018 academic year.  

The subjects of this study were English teachers who taught in grade X of 

SMA Negeri 2 Bengkulu. There were three teachers who taught in grade X and 

each teacher teaches 2 classes. The total number of research subjects was three 

English teachers with different qualifications. Two teachers have taught for more 

than ten years and the last one has taught less than ten years. Then, the researcher 

used the three of the teachers as participants.  

The instruments used in this study are observation and interview. 

Observation is the most appropriate and effective instrument because researcher 

conducted  data collection that is more objective in obtaining information about 

things that are studied and avoid being a data subjectivity (Gay, Mills, & Airasian, 

2010). In making observations, the researcher herself is presented in the class 

proportionally. This observation is used to obtained the data from the teaching and 

learning process and the assessments used by teachers in the classroom. In this 

case, researchers observed students and English teachers using observation sheets 

to see their activities during the teaching and learning process in the classroom. 

The observation sheet which consisted of components included in the teaching 

and learning process based on the 2013 curriculum. This activity is carried out by 

giving a checklist on the observation sheet. The researcher also used cameras in 

the documentation process to record all teaching and learning activities that took 

place in the classroom.  

Interviews were conducted to obtain additional information about the 

teaching and learning process carried out by the teacher in the classroom after the 

observation was completed. The observations were done by researcher during 

three meeting each teacher. Furthermore, proportional interviews were also used 

to obtained information relating to the problems faced by teachers and students 

relating to the implementation of a scientific approach in teaching English in the 

2013 Curriculum. Researchers apply unstructured interviews, which are similar to 

ordinary conversations. The interview was also conducted to obtain information 

about the implementation of the 2013 curriculum, especially the implementation 

of scientific approaches in teaching and learning activities, problems encountered 

and problem solving methods. This study interviewed one by one. The interview 

was conducted after the teaching and learning process was completed.  

In this study, researcher analyzed the data by using  five steps namely  

managing data, reading and memoing data, describe the data, classification the 

data and interpretation the data (Gay, Mills, & Airasian, 2016). In managing data 

involved making and organizing data collected during the teaching and learning 

process. The purposed of this step were to organized, checked the completeness 

and staredt analyzing the data obtained from observations and interviews. After 

that at the second step, reading and memoing, all data on the implementation of 

the 2013 Curriculum at SMAN 2 Bengkulu will be read intensively after the 

research was completed. Then, the data also included in the memo which makes 

the data easy to understand. The next step was described the data. In this step, the 

researcher explained all information obtained from observations and interviews. 

Then, the data collected during observations and interviews classified into smaller 
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units. Data classification is needed to enter data into each type and analyze them 

based in part on each indicator. The final step was interpreted the data to get better 

results. The data intepreted based on the activities that occur during the teaching 

and learning process.  

 

FINDINGS AND DISCUSSION  

FINDINGS 

From the data obtained, the researcher found that English teachers who 

taught in class X of SMA Negeri 2 Bengkulu had applied a scientific approach to 

the teaching and learning processes in the classroom.  

There are five stages that must be considered, namely observing, questioning, 

experimenting, associating and communicating. Researchers observed the teacher 

directly in the classroom during the teaching and learning process.  

The first stage in scientific approach is observing. There are six activities at 

this stage, namely: (1) increasing curiosity and student interest in the topic or 

theme of learning, (2) presenting material to students and asking them to pay 

attention to it, (3) inviting students to observe objects related to material taught, 

(4) asking students to analyze the objects they found in the material, (5) asking 

students to think analytically, critically, and comprehensively, (6) asking students 

to explain the facts of the material. The researcher observed the sixth 

implementation of this activity in the teaching and learning process carried out by 

the teacher in the classroom. These six activities were applied by the three English 

teachers in the class X. There were three topics for three meetings. Descriptive 

text for the first meeting, Narrative text for the second meeting, and Explanation 

text at the third meeting. It can be seen in the following table. 

 

Table 1. Teacher Activities at the Observing Stage  

No.  Activities  

Teachers  

A  B  C  

1  2  3  1  2  3  1  2  3  

1.  
increase students' curiosity and interest in 

topics or themes of learning  
√  √    √    √  √      

2.  
present material to students and ask them to 

pay attention to it  
√    √    √  √  √    √  

3.  
invites students to observe objects related 

to the material being taught  
√  √  √  √  √  √  √  √    

4.  
ask students to analyze the objects they find 

in the material  
√  √    √  √      √  √  

5.  
asking students to think analytically, 

critically, and comprehensively  
    √  √          √  

6.  
ask students to explain the facts of the 

material.   √      √  √    √    
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The following is a description of the activities of each teacher (A, B and 

C) for three meetings. 

Teacher A, at the first meeting on the topic "descriptive text" (My Beloved 

Family), the teacher raised curiosity and students' interested  in the theme or topic 

of learning. In this case, the teacher asks questions to students about what they 

know about " My Beloved Familly "and write the topic on the board. Then, the 

teacher gives the material to students and asks them to pay attention to the topic of 

learning. The teacher brings a photo of "My Beloved Familly" in the classroom. 

The teacher brings color photos so students pay attention to the learning topic. 

After that, the teacher invites students to observe objects related to the material 

being taught. The teacher shows the photo to students and asks them to observe 

the family photo. The teacher asks them to take notes about the photos given by 

the teacher. Then, the teacher asks students to analyze what objects they find in 

the material provided. The teacher asks students to tell what they found in the 

photo, whether it is about hair, skin, eyes, etc. Furthermore, the teacher does not 

ask students to think analytically, critically and comprehensively. So, students 

cannot find something they observe because the teacher does not direct them to 

think about it. Then the teacher asks students to explain the facts contained in the 

material (photo). 

In the second meeting with the topic "narrative text" which is about fairy 

tale. Teacher A arouses curiosity and student interest in learning themes or topics. 

This is done by giving questions related to narrative texts such as "have you ever 

heard any fairy tale before? Or "what is your favorite fairy tale?" And write topics 

on the board. Then the teacher does not present the material to students and asks 

them to pay attention to the topic of learning but the teacher proceeds to the next 

activity. After that, the teacher invites students to observe objects related to the 

material being taught. The teacher shows pictures about the fairy tale by using 

information on students. The teacher asks students to observe the picture. The 

teacher asks them to raise their knowledge or experience related to the fairy tale 

story. Then, the teacher asks students to analyze what things they find on the 

object such as what is the "main idea" of the picture. Then the teacher does not 

ask students to think analytically, critically and comprehensively. So students 

don't find something they have observed. Next the teacher asks students to find 

facts from the material. In this case the teacher asks students to find facts on the 

material by asking students who have read this material before. 

At the third meeting on the topic of "explanation text" (Process of the 

Rain), teacher A did not arouse students 'curiosity and students' interest in 

learning topics related to rain but the teacher immediately wrote the topic on the 

board. After that, the teacher presents the material and asks students to pay 

attention to it. The teacher writes a list of text vocabularies about "Process of 

Rain" and plays videos using a projector and notebook. Then, the teacher invites 

students to observe objects related to the material being studied. The teacher asks 

students to watch and listen to the "Process of Rain" from beginning to end. The 

teacher asks students to watch the video. Then ask students to analyze what is 

found in the material. The teacher asks students about the message contained in 

the video. But the teacher does not ask students to think analytically, critically, 
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and comprehensively. Finally the teacher asks students to find facts from the 

material. 

Teacher B, in the first meeting with the topic "descriptive text", the teacher 

raises curiosity and student interest in the theme or topic of learning. The teacher 

tries to arouse students' curiosity and interest by guessing words. The teacher does 

not present the material to students. The teacher immediately asks students to 

observe objects related to the learning topic. The teacher shows videos of famous 

people and asks students to take notes. Then the teacher asks students to analyze 

the video. The teacher asks students to analyze the character of the person whether 

his face, weight, height, and others. Then the teacher invites students to think 

analytically, critically, and comprehensively. Students can find something they 

observe from the video because it provokes students to be enthusiastic in learning. 

Furthermore, the teacher does not ask students to find the truth or facts in the 

material. 

The second meeting on the topic of "narrative text" (Snow White), 

Teacher B aroused curiosity and student interest in the topic of learning. Then the 

teacher presents the material and asks students to pay attention to the lesson. The 

teacher gives the text Snow white and asks students to understand it. After that the 

teacher invites students to provoke their knowledge about the story. Then, the 

teacher asks students to analyze the purpose of the teaching material. The teacher 

invites students to analyze the characters and messages contained in the story. But 

then the teacher does not invite students to think analytically, critically and 

comprehensively. So students do not think deeply about the story. Then the 

teacher asks students to find the truth contained in the story by having them search 

for it online. 

The third meeting with the topic "explanation text" (Tsunami), Teacher B 

aroused curiosity and student interest in the topic of learning. In this activity, the 

teacher tells about natural phenomena namely the tsunami and asks students who 

has ever gone to the tsunami museum. Then the teacher presents the material and 

asks students to pay attention. Then the teacher shows a tsunami video and invites 

students to observe it. The teacher does not ask students to analyze the objects 

they find in the material. And the teacher also does not ask students to explain 

how the tsunami came because it requires a lot of time to analyze it. Furthermore, 

the teacher does not invite students to think analytically, critically, and 

comprehensively about the process of the tsunami. Finally, the teacher asks 

students to find the truth or facts about the material by asking students to look for 

other natural phenomena that occur in their lives 

Teacher C, at the first meeting with the topic "descriptive text". The 

teacher generates curiosity and student interest in the topic of learning. The 

teacher asks students about famous attractions and historic buildings. The teacher 

asked directly about the historical building which is located adjacent to the 

location of their residence. Then the teacher does not present learning material. 

The teacher invites students to observe objects related to the learning topic. The 

teacher shows a picture of Fort Malborough in Bengkulu using an LCD. The 

teacher asks students to name the picture and the characteristics found in the 

picture. But the teacher does not ask students to analyze what they find on the 
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object. Then the teacher does not ask students to think analytically, critically, and 

comprehensively. Finally, the teacher asks students not to find facts or truths from 

the material being taught. 

The second meeting with the topic "narrative text". The teacher gives a 

text entitled "The Lake Toba". The teacher arouses curiosity and student interest 

in the topic of learning. Then the teacher does not present the material. Then the 

teacher proceeds to the next activity which is inviting students to observe objects. 

The teacher gives the text "The Lake Toba" to students and asks students to 

analyze about main ideas, the text tells about what, what message is contained and 

others. Then the teacher does not ask students to think analytically, critically and 

comprehensively. So students do not think deeply about the material. Then the 

teacher invites students to find the truth about the story by asking if any of the 

students have traveled to North Sumatra. 

The third meeting with the topic "explanation text". The teacher does not 

arouse curiosity and student affirmation of the learning material but the teacher 

directly writes the material to the blackboard. After that, the teacher presents the 

material. But the teacher does not invite students to observe the object of learning. 

The teacher shows a picture of growing butterfly. And ask students to analyze 

how butterflies develop from eggs to adult butterflies. Then the teacher asks 

students to think analytically, critically and comprehensively. Finally the teacher 

does not ask students to find facts from the material. 

The second stage is questioning. There are 6 activities in this questioning 

stage, namely: (1) providing opportunities for students to ask questions about the 

material that has been taught, (2) encouraging and inspiring students to ask 

questions actively, (3) Improving students' abilities in asking questions and giving 

answers logically, systematically, and using proper and correct grammar; (4) 

encourage student participation in discussion, debate and questions; (5) 

developing an attitude of openness to give and receive opinions or ideas; (6) 

linking student questions with the material being taught. 

 

Table 2. Teacher Activities in the Questioning Stage  

No.  Activities  

Teachers  

A  B  C  

1  2  3  1  2  3  1  2  3  

1  

The teacher provides opportunities for 

students to ask questions about the material 

that has been taught  

  √  √  √      √  √    

2  
The teacher encourages and inspires 

students to actively ask questions  √    √  √    √  √    √  

3  

The teacher increases the ability to ask 

students' answers logically, systematically 

and uses correct and correct grammar  

        √      √    

4  

The teacher encourages student 

participation in discussions, expresses 

opinions and asks questions  

  √      √  √  √  √  √  
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5  
The teacher builds an attitude of openness 

to give and accept opinions or ideas.  
√  √    √    √  √  √  √  

6  
The teacher connects student questions 

with the material provided  
√    √  √  √  √    √  √  

 

The above activities were carried out by three teachers namely teachers A, 

B and C in three meetings with three topics namely descriptive text in the first 

meeting, narrative text in the second meeting, explanation text in the third 

meeting. 

Teacher A, in the first meeting with the topic "descriptive text" (My 

Beloved Familly). After making observations, the teacher does not provide an 

opportunity for students to ask questions about the material being taught. With the 

guidance of the teacher, the teacher encourages and inspires students to ask 

questions actively. In this case, the teacher asks questions that require them to 

empathize with the characters and imagine they are in the same situation (open-

ended question). But teachers improve students' skills in asking questions and 

answers that are logical, systematic, and use grammar that is right and right, and 

the teacher does not encourage student participation in discussion, debate, and ask 

questions. After that the teacher builds an attitude of openness to give and receive 

opinions or ideas. As long as the teacher invites students to ask questions the 

teacher also receives other students' responses about the material. The last activity 

is the teacher connecting student questions with the material being taught. 

The second meeting with the topic of "narative text" is Fairy Tale, the 

teacher gives students the opportunity to ask questions about the material being 

taught. In this case, the teacher provides an opportunity for students to give 

questions related to "The Lake of Toba". Furthermore, the teacher does not 

encourage and does not inspire students to ask questions actively. Next, the 

teacher does not improve the ability of students to ask questions and provide 

logical, systematic answers, and use appropriate and correct grammar. After that, 

the teacher encourages student participation in discussions, debates, develops the 

ability to make questions. In this activity, the teacher appoints students to give 

questions and shows other students to respond to those questions. Then, the 

teacher asks students to develop an attitude of openness to give and receive 

opinions or ideas. The teacher opens a question and answer session about the 

material that has been taught to see whether students understand the topic being 

taught. Terakhi, the teacher does not link the student's questions with the material 

that has been taught. 

The third meeting with the topic "explanation text". The teacher gives 

students the opportunity to ask questions. Then, the teacher encourages and 

inspires students to actively ask questions. In this case, the teacher asks students 

questions that require them to empathize with the characters and imagine if they 

were in the situation. But the teacher does not improve the ability of students to 

ask and answer logically, systematically and use proper and correct grammar. The 

teacher also does not encourage student participation in discussions, debates, and 

questions. Then the teacher also does not build an attitude of openness of students 
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to give and receive opinions or ideas. But the teacher connects students' questions 

with the material being taught. 

Teacher B, in the first meeting with the topic "descriptive text". At this 

questioning stage, the teacher gives the opportunity for students to give a number 

of questions related to the material being taught. In this activity, the teacher asks 

students to raise their hands if they want to ask questions. There are some students 

who are able to give questions related to famous people. Meanwhile, the teacher 

encourages and inspires students to ask questions actively. In this case, the teacher 

requires them to imagine themselves in a certain situation. But the teacher does 

not improve students' ability to ask and answer questions logically, systematically 

and use correct and correct grammar. The teacher also does not encourage student 

participation in discussion, debate, and develop the ability to make questions. 

After that, the teacher builds an attitude of openness to give and receive opinions 

or ideas. Finally, the teacher links student questions with the material provided. 

Second meeting with the topic "narrative text". The teacher provides an 

opportunity for students to give a number of questions related to the material 

being taught (The Lake Toba). The teacher does not encourage and inspire 

students to actively ask questions. Next, the teacher improves the ability to ask 

and answer questions logically, systematically and using proper and correct 

grammar. In this case, the teacher carries out a "peer correction" activity. The 

teacher asks students to listen to their friend's questions, then correct and correct 

the questions. If it's still wrong, the teacher asks other students to correct it. After 

that, the teacher encourages student participation in discussions, debates and 

develops the ability to make questions. In this activity, the teacher opens a student 

debate session between groups. The teacher appoints one group to give questions. 

The teacher also appoints one group to answer the question. However, teachers do 

not develop an attitude of openness to give and receive opinions or ideas. In the 

final activity the teacher does not link student questions with the material being 

taught. 

The third meeting with the topic "explanation text" (Tsunami), the teacher 

did not give students the opportunity to ask questions about the material being 

taught. The teacher encourages students to ask questions actively. In this activity, 

the teacher tells students to ask questions and requires them to imagine themselves 

in a situation similar to the tsunami phenomenon open-ended question). The 

teacher does not improve students' skills in asking questions and giving answers 

logically, systematically, and using proper and correct grammar. Next, the teacher 

encourages student participation in discussions, debates, and develops the ability 

to make questions. The teacher asks students to debate. The teacher tells them to 

ask questions about the tsunami. After that, the teacher makes an attitude of 

openness to give and receive ideas or opinions. Next, the teacher links student 

questions with the material being taught. 

Teacher C, in the first meeting with the topic "descriptive text". The 

teacher gives the opportunity for students to give a number of questions related to 

the material being taught. Students are able to catch the teacher's instructions. 

Students are able to give questions relating to historic buildings (Fort 

Marborough) in Bengkulu. Then, the teacher encourages and inspires students to 
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make active questions. In this case, the teacher tells students to ask questions and 

imagine in the same situation. But the teacher does not improve the students' skills 

in asking questions and giving answers logically, systematically, and using proper 

and correct grammar. Then, the teacher encourages student participation in 

discussion, debate, and asking questions. The teacher asks students to sit in groups 

and give questions. Other groups will answer questions. After that, the teacher 

builds the attitude of students' openness to give and receive opinions or ideas. The 

teacher opens a discussion about "Fort Marlborough". The teacher appoints the 

group to give questions in turns. But in the final activity, the teacher does not link 

student questions with the material being taught. 

The second meeting with the topic of narrative text. The teacher gives the 

opportunity to students to give a number of questions related to the material being 

taught. The teacher does not encourage and inspire students to ask questions 

actively. Furthermore, the teacher encourages students' skills in asking questions 

and answers logically, systematically, and using appropriate and correct grammar. 

In this activity, the teacher directs the correction activity. The teacher chooses a 

student to be the group leader. The teacher asks the student to hear questions from 

other students and correct them. After that, the teacher encourages student 

participation in discussions, debates and questions. The teacher develops an 

attitude of openness to give and receive ideas or ideas. In this activity the teacher 

asks students to exchange opinions. The teacher asks students to speak whatever 

comes to their mind about "Fort Marlborough". Finally, the teacher connects the 

questions asked by students with the material being taught. 

Third meeting about "explanation text". The teacher does not provide an 

opportunity for students to ask a number of questions related to the material being 

taught. Then, encourage students to ask questions actively. In this activity the 

teacher improves students' skills in asking questions and giving answers logically, 

systematically, and using proper and correct grammar. Next, the teacher 

encourages student participation in discussions, debates and develops the ability 

to make questions. The teacher asks students in the discussion group. The teacher 

asks them to give and answer questions about butterflies. Finally, the teacher links 

student questions with the material provided. 

The third stage is experimenting. In this experimenting stage, there are six 

activities, namely (1) encouraging students to discuss together in groups, (2) 

Determining sources of information, (3) Directing students to find and gather; 

important information (4) encourage students to give opinions actively (5) 

Supervise the teaching process to ensure each student plays an active role in group 

discussions, (6) Directing groups that need help so that students focus more on 

describing characters and objects. Table 3 below will illustrate these activities.  
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Table 3. Teacher Activities in the Experimenting Stage  

No.  Activities  

Teachers  

A  B  C  

1  2  3  1  2  3  1  2  3  

1.  The teacher encourages students to discuss 

together in groups  
√  √    √  √  √  √    √  

2.  The teacher determines the source of 

information  
  √  √  √  √    √  √  √  

3.  The teacher directs students to find 

important information  
√  √      √  √  √    √  

4.  The teacher encourages students to give 

opinions actively  
    √  √  √  √  √    √  

5.  
The teacher oversees the learning process 

to ensure each student plays an active role 

in group discussions  

  √      √      √  √  

6.  
Directing groups that need help so students 

focus more on describing characters and 

objects.  

  √  √    √  √  √  √  √  

  

The following is a description of the activities of each teacher (A, B and 

C) for three meetings. 

Teacher A in the first meeting with a descriptive text topic (My Beloved 

Familly). Teacher A encourages students to discuss together in groups. The 

teacher asks students to discuss the text in groups. After that, the teacher does not 

determine the source of information. In this case, the teacher directs students to 

choose a text regarding "Family". The teacher asks them to read the text and 

understand it. Then, the teacher directs students to look for and find the 

information needed. The teacher directs students to discuss main ideas, language 

features, generic structures, and even detailed information based on the text. The 

text consists of several questions that lead students to find information. Then, the 

teacher does not stimulate students to give their opinions actively related to the 

object. The teacher guides students questions based on the text. Furthermore, the 

teacher does not oversee the learning process to ensure all students are actively 

involved in group discussions. The teacher only sits during the group discussion. 

Finally, the teacher directly directs the group that needs help so that other students 

are more focused in describing characters and objects. The teacher checks 

students' understanding of the main ideas, language features, generic structures, 

and even detailed information based on the text. 

The second meeting with the topic "narrative text". The teacher 

encourages students to discuss together in groups. In this activity, the teacher 

divides students into several discussion groups. After that, the teacher determines 

the source of information from the teacher. In this case, the teacher chooses 

narrative texts and shares them with students. The teacher asks them to read and 

understand it. Then, the teacher directs students to find and gather the information 

needed. The teacher also directs students to discuss main ideas, language features, 
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generic structures, even detailed information about the text. The teacher also asks 

students to find other texts from the internet. Then, the teacher does not stimulate 

students to give their opinions actively. The teacher gives his opinion in the group 

by answering some questions based on the text. The teacher oversees the learning 

process to ensure each student plays an active role in group discussions. Finally, 

the teacher directly directs the group that needs help so that other students are 

more focused in describing characters and objects. The teacher checks students' 

understanding of the main ideas, language features, generic structures, and even 

detailed information based on the text. 

The third meeting with the topic "explanation text". Teacher A encourages 

students to discuss together in groups. The teacher asks one student to be the 

leader in each group. After that, the teacher is determined the source of 

information. The teacher chooses the text (the rain process) and shares the text 

with the students. The teacher asks them to read the text given and understand it 

well. Furthermore, the teacher does not direct students to search for and gather 

necessary information. The teacher asks students to discuss the main ideas, 

language features, generic structures, and information in detail. The text consists 

of several questions that direct students to find information. Then, the teacher 

encourages students to give their opinions actively related to the object. The 

teacher asks students to share their opinions in the group by answering 10 

questions according to the text. The chairman of each group guides his friends if 

they have difficulty understanding the text. The teacher does not oversee teaching 

and learning activities. The teacher also does not pay attention to each group in 

discussions. The teacher only directs students to work in groups. Finally, the 

teacher directs the group that needs help so that other students focus more on 

describing characters and objects. The teacher checks students' understanding of 

the main ideas, language features, generic structures, and even detailed 

information based on the text. 

Teacher B, in the first meeting with the topic "descriptive text". The 

teacher encourages students to discuss together in groups. After that, the teacher 

determines the source of information. In this case, the teacher chooses descriptive 

text and shares it with students. The teacher asks them to read the text and 

understand it. Next, the teacher directs students to find and gather the information 

needed. The teacher only instructs students to discuss the main ideas, language 

features, generic structures, even detailed information based on the text. The text 

consists of several questions that lead students to find information. Then, the 

teacher provokes students to give their opinions actively related to the object. The 

teacher asks students to exchange opinions in groups. Furthermore, the teacher 

does not oversee the teaching and learning process, the teacher just sits paying 

attention in front of the class. Finally, the teacher directly directs the group that 

needs help so that other students are more focused in describing characters and 

objects. The teacher checks students' understanding of the main ideas, language 

features, generic structures, and even detailed information based on the text. 

The second meeting with the topic "narrative text". The teacher 

encourages students to create discussion groups. In this activity, the teacher 

divides students into groups. After that, the teacher determines the source of 
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information by selecting the narrative text and distributing it to students. The 

teacher asks them to read the text and understand it well. Next, the teacher directs 

students to find and gather the information needed. The teacher directs students to 

discuss the main ideas, language features, generic structure, even detailed 

information about the text. The teacher also asks students to find other texts from 

the internet. Then, the teacher encourages students to give their opinions actively 

related to the object. The teacher asks students to share their opinions in the group 

by answering some questions based on the text. Furthermore, the teacher oversees 

the implementation of the learning process to ensure that each student is active in 

group discussions. The teacher controls the class during the discussion. Finally, 

the teacher directly directs the group that needs help so that other students are 

more focused in describing characters and objects. The teacher checks students' 

understanding of the main ideas, language features, generic structures, and even 

detailed information based on the text. 

The third meeting with the topic "explanation text". The teacher 

encourages students to discuss in groups. The teacher chooses one student to be 

the leader in each group. After that, the teacher does not determine the source of 

information. The teacher directs students to find text explanations. The teacher 

asks them to read the text given and understand carefully. Next, the teacher directs 

students to find and gather the information needed. The teacher asks students to 

discuss the main ideas, language features, generic structures, even detailed 

information based on the text. The teacher makes questions to help students find 

information. Then, the teacher encourages students to give their opinions actively 

regarding objects. Teachers ask students to exchange opinions in groups. The 

teacher does not oversee the teaching and learning activities of each group. 

Teachers only make students discuss in groups. Finally, the teacher directly 

directs the group that needs help. The teacher checks students' understanding of 

the main ideas, language features, generic structures, and even detailed 

information based on the text. 

Teacher C in the first meeting with the topic "descriptive text". Teacher C 

encourages students to discuss in groups. After that the teacher asks students to 

discuss the text and ask them to read and understand the text given carefully. 

Next, the teacher guides students to search for and gather the required 

information. The teacher instructs students to discuss main ideas, language 

features, generic structures, and even detailed information based on the text. Then, 

the teacher encourages students to give their opinions actively related to the 

object. The teacher asks students to share their opinions within the group by 

answering questions according to the text. The teacher does not oversee teaching 

and learning activities. The teacher knows it is going well or not. Finally, the 

teacher directs the groups that need help so students focus more on describing the 

characters and events in each object. The teacher checks student understanding 

and guides them in understanding key ideas, detailed information, and generic 

structures based on the text. 

The second meeting with the topic "narrative text". The teacher 

encourages students to discuss in groups. In this activity, the teacher divides 

students into groups. After that, the teacher shares the text with students. The 
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teacher asks them to read and understand the text given carefully. The teacher 

does not direct students to find and gather the information needed. The teacher 

only directs students to discuss main ideas, language features, generic structures, 

and detailed information about the text. Then, the teacher does not encourage 

students to give their opinions actively regarding objects. Teachers only give their 

opinions in groups and answer some questions based on the text. Next, the teacher 

oversees teaching and learning activities. language features, generic structure, 

even detailed information based on text. Finally, the teacher directs the groups 

that need help so students focus more on describing the characters and events in 

each object. The teacher checks student understanding and guides them in 

understanding key ideas, detailed information, and generic structures based on the 

text. 

The third meeting on the topic "explanation text". The teacher encourages 

students to discuss in groups. After, the teacher asks students to discuss the text in 

groups. The teacher asks one of the students to be the group leader. The teacher 

shares the text with students. The teacher asks them to read the text given and 

understand carefully. Next, the teacher asks students to find and gather the 

necessary information. The teacher directs students to discuss main ideas, 

language features, generic structures, even detailed information. Then the teacher 

encourages students to give their opinions actively by paying attention to objects. 

The teacher asks students to exchange their opinions in groups by answering 

questions according to the text. The chairman of each group directs his friends 

who have difficulty in understanding the text. Furthermore, the teacher does not 

oversee teaching and learning activities to ensure all students are active in group 

discussions. Finally, the teacher directs the groups that need help in understanding 

key ideas, detailed information, and generic structures based on the text. 

The next stage is associating. There are six activities carried out by the 

teacher at this stage, namely (1) the teacher requests to process information; (2) 

the teacher asks students to find the relationship of one information with other 

information; (3) the teacher asks students to discuss and associate with each 

group; (4) the teacher asks students to analyze information; (5) the teacher asks 

students to explain the characters and activities in detail; (6) the teacher 

encourages students to find information from other sources. It can be seen in 

Table 4 below. 

 

Table 4. Teacher Activities in the Associating Stage  

No.  Activities  

Teachers  

A  B  C  

1  2  3  1  2  3  1  2  3  

1.  
The teacher asks students to process 

information  
√  √  √  √    √  √  √  √  

2.  
The teacher asks students to connect one 

information with other information  
  √      √      √  √  

3.  
The teacher asks to discuss and associate 

with each group  
√    √  √      √    √  
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4.  
The teacher asks students to analyze 

information  
  √  √    √  √  √  √    

5.  
The teacher asks students to explain the 

characters and activities in detail  
√  √    √  √  √  √  √  √  

6.  
The teacher encourages students to find 

information from other sources  
√  √  √  √  √    √  √  √  

  

The following is a description of the activities of each teacher (A, B and 

C) for three meetings. 

Teacher A, in the first meeting with the topic "descriptive text". The 

teacher asks students to understand texts about key ideas, detailed information, 

generic structures, language features. Then, the teacher asks students to find the 

relationship of one information with other information. After that, the teacher 

invites students to discuss and associate with each group. The teacher invites 

students to discuss the main ideas, information, and generic structure similarities, 

the language features of both texts (My Beloved Familly) and (SBY). Next, the 

teacher asks students to analyze information. The teacher asks students to analyze 

and compare the two texts in terms of main ideas, detailed information, generic 

structures, language features. Then, the teacher asks students to be able to explain 

the characters and activities in detail. The teacher asks students to read the text 

and circle the simple present tense forms found in the text. Next, the teacher asks 

students to find adjectives related to the physical description and characteristics of 

a person. After finding all that, the teacher asks students to write it in a book. 

Finally, the teacher encourages students to get information from other sources. 

The teacher asks students to look for other descriptive texts at home as a pr in 

finding main ideas, detailed information, generic structures, language features 

used in the text. 

In the second meeting with the topic "narrative text". The teacher asks 

students to process information. This activity requires the teacher to ask students 

to understand the text given by finding main ideas, detailed information, and 

identifying groups of generic structures, language features and social functions. 

Next, the teacher asks students to find the relationship between information and 

other information. The teacher shares other texts about fairy tales and asks them to 

find their connection. The teacher also asks students to find the main ideas, 

detailed information, generic structure, language features and social functions of 

the two texts. After that, the teacher asks students to discuss and associate with 

each group. The teacher asks students to discuss learning objectives, main ideas, 

detailed information, and similarities of generic structures, language features and 

social functions of the two texts. Then, the teacher asks students to analyze 

information. The teacher asks students to analyze and compare the two texts in 

terms of main ideas, detailed information, generic structure, language features and 

social functions. Then the teacher asks students to read the text and circle the 

words in the form of past tense. After that, the teacher asks students to find 

information about time. After finding all the items, the teacher asks students to 

explain them by writing them in a book. Finally, the teacher encourages students 

to find information from other sources. 
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The third meeting with the topic "explanation text" the teacher asks 

students to process information. In this activity, the teacher asks students to 

arrange sentences from explanation text correctly and understand the text given in 

relation to the main idea, detailed information, generic structure, language 

features. The teacher asks students to find the relationship between information 

and other information. The teacher shares other texts about earthquakes and asks 

them to find connections between texts about the main idea, detailed information, 

generic structure, language features. Next, the teacher asks students to analyze 

information. The teacher asks students and to analyze and compare the two texts. 

After that, the teacher asks students to explain the characters and activities in 

detail. Then circulate in the form of present tense in the text. Finally, the teacher 

gives homework to students to find information from other sources. 

Teacher B, in the first meeting with the topic "descriptive text" asked 

students to process information. In this activity, the teacher asks students to 

understand the text given. The teacher asks students to find the main idea, detailed 

information, generic structure, language features of the text. Then, the teacher 

does not ask students to find the relationship between information and other 

information. After that, the teacher asks students to discuss with each group. The 

teacher asks students to discuss the main ideas, detailed information, and 

similarities of generic structures, and language features. Furthermore, the teacher 

does not ask them to analyze information. The teacher only compares the results 

of the discussion and the teacher also does not ask them to understand the text. 

Next, the teacher asks students to explain in detail about the characters and 

activities. The teacher asks students to read the text and circle the present tense 

sentences. After that, the teacher asks students to find adjectives. Finally, the 

teacher gives homework to students to find information from other sources. 

In the second meeting with the topic "narrative text", teacher B did not ask 

students to process information. Next, the teacher asks students to find the 

relationship of information with other information. The teacher shares other texts 

and asks them to look for a relationship between the two texts. The teacher also 

asks students to find main ideas, detailed information, language features and 

social functions of both texts. After that, the teacher does not ask students to 

discuss. Then, the teacher asks students to analyze information. The teacher asks 

students to analyze and compare the two texts. The teacher asks students to 

explain about the characters and activities in detail. The teacher asks students to 

read the text and circle the simple past shapes found in the text. After that, the 

teacher asks students to find a description of the time to show past events in the 

text. After students find everything, the teacher asks students to explain in writing. 

Finally, the teacher gives homework to students to find information from other 

sources. 

In the third meeting with the topic "explanation text", the teacher asks 

students to process information. In this activity, the teacher asks students to find 

social functions, structures, common features and understand language related to 

text. Then, the teacher does not ask students to find the relationship between 

information and other information. The teacher only asks students to circle words 

in the past tense form. After that the teacher asks students to discuss. The teacher 
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asks students to analyze information in the text. Then, the teacher asks students to 

be able to explain about the characters and activities in detail. Finally, the teacher 

does not give homework to students to find information from other sources. 

Teacher C, in the first meeting with the topic "descriptive text", the teacher 

asked the students to process information. In this activity, the teacher asked 

students to understand the contents of the text given, namely about the main idea, 

detailed information, generic structure and language features. The teacher asks 

students to discuss with each group. After that, the teacher asks students to discuss 

the main ideas, detailed information, and similarities of the generic structure, 

language features of the text. Next, the teacher asks students to analyze the 

information. The teacher asks students to analyze and compare the two of the 

texts. Next, the teacher asks students to be able to explain the characters and 

activities in detail. The teacher asks students to read the text and circle the simple 

present tense. After finding all the items, the teacher asks students to explain this 

by discussing. Finally, the teacher gives homework to students to find information 

from other sources. 

In the second meeting with the topic "narrative text", the teacher asks 

students to process information. This activity requires the teacher to ask students 

to understand the given text by finding main ideas, detailed information, and 

identifying groups of generic structures, language features and social functions of 

the text. Next, the teacher asks students to find the relationship of information 

with other information. The teacher shares other texts about fairy tales and asks 

students to find connections between texts. After that, the teacher does not ask 

students to discuss with each group. Then, the teacher asks students to analyze 

information. The teacher asks students to analyze and compare the two texts. 

Then, the teacher asks students to be able to explain the characters and activities 

in detail. The teacher asks students to read the text and frame simple past words. 

After that, the teacher asks students to ask to find information about the past. 

Finally, the teacher gives homework to students to find information from other 

sources. 

The third meeting with the topic "explanation text", the teacher asks 

students to process information. In the activity the teacher asks students to arrange 

the sentence explanation text correctly and understand the text given. The teacher 

asks students to find the relationship between information and other information. 

The teacher shares other texts and asks them to find connections between the 

texts. The teacher also asks students to find out about the main ideas, detailed 

information, generic structure, and language features. After that, the teacher does 

not ask students to discuss with the group. In this case, the teacher asks students to 

work in pairs to find the main ideas, detailed information, and general equations 

of generic structures, and language features of the two texts. Next, the teacher 

asks students to analyze information. The teacher asks students to analyze and 

compare the two texts in terms of main ideas, detailed information, generic 

structure, and language features. Next, the teacher asks students to be able to 

explain the characters and activities in detail. The teacher asks students to read the 

text and circle the sentences in the form of simple present in the text. After that, 

the teacher asks students to find features such as passive voice, action verb, 
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punctuation, conjunction of time and couse effects, adverbial phrases, noun 

phrases, technical terms, general and abstract nouns related to phenomena 

contained in the text. Finally, the teacher gives homework to students to find 

information from other sources. 

The last stage in scientific approach is communicating. There are 6 

activities in this stage, namely: (1) motivating students to be brave in making their 

work in front of the class, (2) asking each group to listen well and provide 

additional input, (3) Clarifying the results of student work based on the material 

provided, (4) responding to the appearance of students, (5) asking students to 

draw conclusions after the group discussion is complete, (6) giving assignments 

and opportunities to students to demonstrate attitudes, skills and understanding of 

the nature of learning in front of the class. It can be seen in table 5 below. 

    

Table 5. Teacher Activities in the Communicating Stage  

No.  Activities  

Teachers  

A  B  C  

1  2  3  1  2  3  1  2  3  

1.  
The teacher motivates students to dare 

to show their work in front of the class  
√  √  √  √  √  √  √  √  √  

2.  
The teacher asks each group to listen 

well and provide additional input  
√  √  √  √    √  √  √  √  

3.  

The teacher clarifies the results of the 

student's work based on the material 

provided  

√  √  √  √  √  √  √  √    

4.  
The teacher responds to the appearance 

of students  
√  √  √    √  √  √  √  √  

5.  

The teacher asks students to draw 

conclusions after the group discussion 

is complete  

√  √  √  √  √    √  √  √  

6.  

The teacher gives assignments and 

opportunities to students to demonstrate 

attitudes, skills, and understanding of 

the nature of learning in front of the 

class  

√  √  √  √  √  √  √  √  √  

 

A description of the activities of each teacher (A, B and C) can be seen in 

the explanation below: 

Teacher A, in the first meeting with the topic "descriptive text", the 

teacher motivated students to show their work in front of the class. In this activity, 

teachers tend to attract students' willingness by providing simulations of how to 

discuss correctly. Next, the teacher gives assignments and opportunities for 

students to show their attitudes, skills, and understanding of the nature of learning 

in front of the class. The teacher provides assignments and opportunities for 

students to show the results of their discussions about in front of the class. Then, 

the teacher asks each group to listen well and provide additional input regarding 
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their work. The teacher asks other students to listen to their friends' descriptions 

and make sketches of the pictures. The teacher asks students to take turns to 

decrypt. Next, the teacher clarifies the results of student work based on the 

material provided. In this case, the teacher asks some students to repeat the 

description that has been explained by their peers before. After that, the teacher 

responds to student performance. The teacher gives corrections if students make 

mistakes to explain the description. If students have problems, the teacher will 

guide students or give remedies. Finally, the teacher asks students to draw 

conclusions after ending group discussion. 

In the second meeting with the topic "narrative text" the teacher motivated 

students to show their work in front of the class. The teacher performs the first 

time and asks students to imitate it. Next, the teacher gives assignments and 

opportunities to students to show attitudes, skills, and understanding of the nature 

of learning in front of the class. After that, the teacher asks each group to listen 

well and provide additional input. After that the teacher clarifies the results of 

student work based on the material provided. The teacher gives corrections if 

students make mistakes in explaining and also gives feedback on responses from 

other students. Then, the teacher asks all students about the difficulties in this 

lesson. If students have a problem, the teacher will guide the student or remedies. 

Finally, the teacher asks students to draw conclusions after the group discussion 

ends. 

In the third meeting with the topic "explanation text", the teacher 

motivates students to show their work in front of the class. In this activity, the 

teacher attracts students by giving prizes if there are students who first come 

forward. Furthermore, the teacher gives assignments and opportunities to students 

to show their attitudes, skills and understanding of the nature of learning in front 

of the class. The teacher gives assignments and opportunities to students to show 

their ability to tell about the process of rain in front of the class. The teacher asks 

each group to listen well and provide additional input. The teacher asks students 

to take turns appearing. Then the teacher clarifies the results of student work 

based on the material provided. Then, the teacher gives feedback on student 

performance. The teacher corrects if they make a mistake. Then provide remedies 

if students experience difficulties. Finally, the teacher asks students to draw 

conclusions after the group discussion is over. 

Teacher B, in the first meeting with the topic "descriptive text", the teacher 

motivated students to show their work in front of the class. In this activity, the 

teacher draws students by singing a song to increase the spirit of discussion. 

Furthermore, the teacher gives assignments and opportunities to students to show 

attitudes, skills, and understand the nature of learning in front of the class. Then 

the teacher gives an assignment and an opportunity to describe the characteristics 

in front of the class. Then, the teacher asks each group to listen carefully and give 

input and make a sketch of the description mentioned. The teacher asks students 

to take turns. Furthermore, the teacher made clear the results of student work 

based on the material provided. In this activity, the teacher asks several students 

for descriptions that have been explained by their friends before. After that, the 

teacher responds to student performance and corrects if students make mistakes in 
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doing the description. If students experience problems, the teacher will guide the 

students differently from other students or make remedies. Finally, the teacher 

asks students to draw conclusions after the group discussion ends. These 

conclusions regarding learning objectives, generic structure, and language 

features. 

The second meeting with the topic "narrative text". Teacher B motivates 

students to perform in front of the class. In this activity, teacher B provoked 

students' courage by giving gifts. The teacher tries to appear first and asks 

students to imitate it. Next, the teacher gives assignments and opportunities to 

students to show their attitudes, skills and understanding of the nature of learning 

in front of the class. The teacher asks to tell about snow white. The teacher does 

not ask students to listen well and provide input. The teacher only pays attention 

to the story. Then the teacher explains about the results of student work based on 

the material provided. In this activity, teachers ask students to respond to other 

students' performances by giving explanations. Then, the teacher gives feedback. 

The teacher gives corrections if students make mistakes in explaining the story. If 

students experience problems, the teacher will guide the students differently from 

other students or make remedies. Finally, the teacher asks students to draw 

conclusions after the group discussion ends. These conclusions regarding learning 

objectives, generic structure, and language features. 

The third meeting with the topic "explanation text", Teacher B motivated 

students to appear in front of the class. In this activity, the teacher draws students 

by giving a gift if there are students who dare not go ahead for the first time to tell 

the contents of the text. Furthermore, the teacher gives assignments and 

opportunities to students to show their attitudes, skills and understanding of the 

nature of learning. Then, the teacher asks each group to listen well and give input. 

The teacher asks students to explain the story sequence correctly then the teacher 

clarifies and provides feedback on student performance. The teacher gives 

corrections if students make mistakes in explaining the story. If students 

experience problems, the teacher will guide the students differently from other 

students or make remedies. Finally, the teacher does not ask students to draw 

conclusions after the group discussion ends. 

Teacher C, in the first meeting with the topic "descriptive text", the teacher 

motivated students to dare to appear in front of the class. doing his workplace in 

front of the class. In this activity, the teacher draws students by giving a gift if 

there are students who dare not go ahead for the first time to tell the contents of 

the text. Furthermore, the teacher gives assignments and opportunities to students 

to show their attitudes, skills and understanding of the nature of learning. Then, 

the teacher asks each group to listen well and provide input. The teacher asks 

students to explain the story sequence correctly then the teacher clarifies and 

provides feedback on student performance. The teacher gives corrections if 

students make mistakes in explaining the story. If students experience problems, 

the teacher will guide the students differently from other students or make 

remedies. Finally, the teacher asks students to draw conclusions after the group 

discussion ends. 
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The second meeting with the topic "narrative text". Teacher C motivates 

students to perform in front of the class. In this activity, teacher B provoked 

students' courage by giving gifts. The teacher comes first and asks students to 

imitate it. Next, the teacher gives assignments and opportunities to students to 

show their attitudes, skills and understanding of the nature of learning in front of 

the class. The teacher asks students to tell about Toba Lake. The teacher asks 

students to listen well and provide input. The teacher asks students to take turns. 

Then, the teacher explains about the results of student work based on the material 

provided. In this activity, the teacher asks students to respond to other students' 

performances by giving explanations. Then, the teacher gives feedback. The 

teacher gives corrections if students make mistakes in explaining the story. If 

students experience problems, the teacher will guide the students differently from 

other students or make remedies. Finally, the teacher asks students to draw 

conclusions after the group discussion ends. These conclusions regarding learning 

objectives, generic structure, and language features. 

The third meeting with the topic "explanation text", Teacher C motivated 

students to appear in front of the class. In this activity, the teacher draws students 

by giving a gift if there are students who dare not go ahead for the first time to tell 

the contents of the text. Furthermore, the teacher gives assignments and 

opportunities to students to show their attitudes, skills and understanding of the 

nature of learning. Then, the teacher asks each group to listen well and give input. 

The teacher asks students to explain the order of the story correctly then the 

teacher does not clarify but the teacher gives feedback on student performance. 

The teacher gives corrections if students make mistakes in explaining the story. If 

students experience problems, the teacher will guide the students differently from 

other students or make remedies. Finally, the teacher asks students to draw 

conclusions after the group discussion ends. 

 

DISCUSSION 

There are five activities that should be done by teachers in implementing 

scientific approaches in the 2013 Curriculum. The results of the study showed that 

all teachers have applied the steps of the scientific approach at each meeting, but 

there were some steps from the stages of the scientific approach that they did not 

do because they did not know how to do the activity or because of time 

constraints. 

In the 2013 curriculum, teachers used a scientific approach.. The scientific 

approach consist of five stages of learning procedures namely observing, 

questioning, or experimenting, associating and communicating (Kemendikbud, 

2013a). Each stage of the procedure is outlined in several activities that are 

implemented in the teaching and learning process. 

The first stage of the scientific approach is "observing". From this stage 

the teacher arouses students' curiosity and interest in the topic of learning, 

presents material to students and asked them to pay attention to the topic of 

learning, invited students to observed objects that are related to the material being 

taught, asked students to analyzed objects that they found on the material, invited 

students to taught critically and comprehensively, and asked students to explained 
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facts from the learning material. When connected with the 2013 Curriculum 

Syllabus, there are several activities in this observing stage, such as the teacher 

asked students to observde pictures, videos or power points. The teacher started 

the lesson by asking a few questions. Then, the teacher asked students to observed 

the picture. After that, the teacher stimulates students to give their opinions by 

giving a few questions. At this stage, students are expected to make an analysis of 

the material provided and filled with enthusiasm about it. Students would be able 

to find facts themselves. Activities undertaken by students such as reading, 

listening, and paying attention to the material. In this case, the teacher should train 

students to be serious, patient and careful; and hopes to direct them to find and 

distinguish general and specific information; and would also direct students to be 

able to think analytically, critically, deductively and comprehensively. In short, 

the main objective of this stage is to create meaningful learning, so students 

wouldl be happy and challenged. The results of this study proved that there were 

teachers who have implemented the stages of observing the learning process and 

learning well. The teacher has applied the right material to be observed by 

students based on current conditions. And there were also teachers who do not 

know how to implement activities in the observing stage so that there are some 

activities not carried out in this observing stage. 

The next stage is "questioning". In this activity the teacher provides 

opportunities for students to provide questions related to the material being taught, 

the teacher encourages and inspires students to actively ask questions, the teacher 

increases the ability to asked students by giving answers logically, systematically, 

and using good and correct grammar, the teacher encouraged student participation 

in discussions, expressed opinions and the ability to asked questions, teachers 

built an attitude of openness in giving and receiving opinions, and the teacher 

connected student questions with the material being taught. Teachers must be able 

to carry out several activities to direct this "questioning" stage such as giving 

students the opportunity to give questions about the object being observed and 

direct students to be able to ask questions (Kemendikbud, 2013b). With the 

direction of the teacher students will be able to ask questions about the material 

being taught. Student questions can be about material that is not understood or 

their great curiosity to get additional information. At this stage, the teacher must 

train students to be more creative and be able to give critical questions. Effective 

teachers can inspire students to improve and develop the realm of attitudes, skills, 

and knowledge (Wipaqi, Azwandi, & Arono, 2017). If teachers are able to attract 

students to ask questions, then learning effectiveness can be achieved. Their 

students' questions will lead them to discover the concepts of the material 

provided so that students do not get out of the concept of teaching. The results 

showed that there was an interaction between the teacher and students because 

students were not anxious to explore their opinions by giving questions based on 

their own perceptions of the material. Thus students are expected to be able to 

connect questions with the material provided later. This is also found in Apriani’s 

research (2015). In her research, the teachers appointed that they implemented 

scientific approach by asking the students to abserve and identity the objects of 
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observation in observing stage; giving opportunity to the students to asking 

questioning stage, giving facilitating to findthe information related to the material. 

The third stage is experimenting. In this stage, the teacher encourages 

students to discuss together in groups; determine the source of information, the 

teacher guides students to search for and gather necessary information; the teacher 

stimulates students to actively give their opinions related to the object, the teacher 

oversees teaching and learning activities to ensure that each student is active in 

group discussions, The teacher directs the group that needs help so students focus 

more on expressing characters and events in each object.  

The fourth stage is associating. In this stage, the teacher processes 

information, the teacher asked students to find the relationship of information with 

other information, the teacher asked students to discussed and linked information 

with each group, the teacher asked students to analyzed information, the teacher 

asked students to be able to explained their characters and activities in detail, the 

teacher encouraged students to found information from other sources. The teacher 

was required to make students understand the material in the form of features, 

functions and deep structures. Students can find other sources to connect them. 

Associating is a learning activity to process information collected from 

observations (Kemendikbud, 2013b). The results of this study proved that the 

teacher has succeeded in presenting material based on empirical data, so students 

were easy to understand material that is directly related to daily life even though 

there are also teachers who do not apply this stage properly and correctly. 

The final stage is communicating. Stages begin with the teacher 

motivating students to demonstrate their work in front of the class; the teacher 

asks each group to listen carefully and provide additional input; the teacher 

clarifies the work of students based on the material provided, the teacher gives 

feedback about student performance; the teacher asks students to draw 

conclusions after the group discussion ends. Communicating is an activity to 

convey results and conclusions from observations based on analysis in written, 

other oral forms (Kemendikbud, 2013b). The results of the study proved that the 

teacher has implemented the steps in this stage so that the teacher is successful 

enough to communicate with students by having them speak in front of the class. 

In short, it can be concluded that all of the stages in the scientific approach 

that are observing, asking questions, gathering information or experimenting, 

associating, and communicating have been done at every meeting in the learning 

process in the classroom by the teacher even though there are also steps in each 

stage that are not carried out by the teacher . But the results of the study prove that 

the teacher has achieved the goals of the 2013 Ministry of Education and Culture 

in the implementation of the 2013 Curriculum. 

 

CONCLUSION  

Based on the findings of this study about the implications of the 2013 

curriculum in learning English especially regarding the application of the 

scientific approach, it can be concluded that there are five stages in the scientific 

approach that must be carried out by the teachers. The results of this study 

indicate that the teacher does not apply all stages of the scientific approach at each 
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meeting. But the teachers have tried to imply the five stages of the scientific 

approach in the teaching and learning process well and they applied it to their own 

teaching methods but still based on the standard rules in the 2013 curriculum. In 

this study it was also found that teachers still had problems in applying the 2013 

curriculum in English language teaching. The teacher has also applied authentic 

assessments that are in accordance with the procedure, which includes evaluating 

attitudes, knowledge and skills.  

Teachers and schools have made efforts to successfully implement 

curriculum 2013. The school seeks to improve the capacity of its teaching staff, 

facilities and always seek information and add insights on matters relating to the 

2013 curriculum. English Language Teachers strive to create better learning by 

making preparations starting from lesson plans, materials, methods and media 

used. The teacher is also trying to broaden his insight into the 2013 Curriculum 

specifically regarding the development of information technology.  
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